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Abstract. The study aimed to determine the experiential accounts of Alternative Learning System teachers 
and graduates and the relationship between their experiences in the 1st District of Ilocos Sur. It utilized the 
transcendental phenomenological research applying the focus group discussion and a reviewed semi 
structured open-ended question. Participants' responses were recorded and transcribed verbatim, listed, 
categorized, coded, and thematized using the Moustakas framework. Teachers and graduates of Alternative 
Learning System share a unique relationship characterized by equal efforts to achieve a common goal and 
built on mutual respect, trust, and understanding.  In conclusion, the relationship between teachers and 
graduates is crucial to the program's success. The equal efforts of both parties have resulted in the 
empowerment of individuals who have not been able to complete their basic education through traditional 
means. It is important to recognize the role of teachers in the lives of graduates and provide them with the 
necessary support and resources to continue their work. In this way, Alternative Learning System programs 
can continue to make a positive impact on the lives of those seeking to improve their lives through education.  

Keywords: Alternative learning system; Teachers;  Educational challenges; Flexible learning; Educational 
equity. 

1.0 Introduction 
Everyone in the country is entitled to free basic education. However, many Filipinos do not have the opportunity 
to enroll and complete formal basic education. Some quit going to school for various internal and external causes, 
while others live in areas without any schools.   

On the other hand, the Government’s efforts to fight education attrition through strengthening students’ programs 
and utilizing an alternative to encourage continuing education thus, promulgated Republic Act 9155 in 2001 or 
the Governance Act of Basic Education, which offers provisions for Alternative Learning System (ALS) to cope 
with illiteracy and promote sustainable education. The Alternative Learning System (ALS) is a parallel learning 
system in the Philippines that provides a practical option to the existing formal education. It aims to cater to 
learners who cannot access or afford formal schooling due to various reasons such as poverty, geographical 
isolation, or personal circumstances (Department of Education, 2016). It is specifically beneficial to those who 
work long hours. Those behind bars, on the other hand, are still allowed to be educated through this system of 
education. It is conceived as a timely educational intervention program in this context. D.O. No.12, s. 2019 aims to 
promote and support the program management activities and capacity-building programs for ALS implementers, 
especially for the roll out of the ALS K to 12 Basic Education Curriculum. It shall provide the Program Support 
Funds' release, utilization, and liquidation rules to the ALS program. 
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The study of Guerrero (2017),  explores the history of ALS, emphasizing how it progressed from a simple literacy 
program to a full-fledged alternative learning system. Key accomplishments, modifications to policy, and 
difficulties encountered by the program over time are covered in the research. Meanwhile, Alonzo (2018) looks at 
the DepEd memos and guidelines that are important to the governance of ALS. The study analyzes and assesses 
the efficacy of the goals, plans, and procedures for implementation provided in official documents. Ibrahim (2019) 
contrasts the various ALS instructional strategies, including project-based learning, peer teaching, and 
experiential learning. The study assesses how well these strategies work to improve learning outcomes and 
encourage active involvement. 
 
Additionally, Reyes (2021) confers the value of community involvement in ALS. It emphasizes the contribution 
that parents, community organizations, and local leaders have made to the program's improvement. The study 
highlights the necessity of teamwork in order to improve ALS's responsiveness to regional demands. Cruz (2020) 
offers a thorough examination of ALS students, concentrating on their personal histories, reasons for enlisting, 
and difficulties they encounter. The study provides insights into the many demands and goals that individuals 
with ALS have. Garcia (2020) looks at the difficulties instructors and students in ALS encounter as well as areas 
that could use innovation and development. The study sheds light on the viewpoints and experiences of important 
players in the alternative education space while non-traditional educational approaches in several nations, 
deriving insights that are relevant to the Philippine setting. The study Roberts (2019) focuses on creative 
approaches, effective models, and difficulties encountered by alternative education initiatives globally. 
 
Furthermore, Santos (2018) discusses that Alternative Learning Systems (ALS) teachers are vital in providing 
education and skills training to out-of-youth and adult learners who have not completed their basic education 
through the traditional school system. These teachers are trained to provide individualized instruction, mentoring, 
and support to learners from various backgrounds and learning needs. It also facilitates the development of the 
life skills and values that learners need to succeed in their personal and professional lives. ALS graduates, on the 
other hand, have the knowledge, skills, and abilities that they want to pursue to advance their education, obtain 
better employment opportunities, and participate actively in their communities. ALS graduates are provided with 
essential life competencies to meet the challenges and opportunities of the 21st century, including critical thinking, 
problem-solving, communication, and self-management (Rivera, 2019). 
 
Based on the reviewed literature, the researcher found that problems, questions, and gaps still need to be 
addressed. Experts argue that most of the results of previous research focused on general and quantitative 
concerns but did not consider teachers’ and learners' experience and psychological makeup (Arzadon & Nato, 
2015; Atillano, et al., 2016; Mamba, 2021). Prior studies on the Alternative Learning System (ALS) have mostly 
concentrated on broad, quantitative issues including learner outcomes, program efficacy, and policy ramifications. 
The human narratives, psychological profiles, and lived experiences of ALS teachers and alumni are not 
sufficiently explored. Gaining an awareness of their viewpoints can enhance our comprehension of the program's 
influence on people's lives and offer important insights into the program's impact on individuals' lives. 
 
The financial benefits and professional difficulties that ALS teachers face have been the subject of some research 
(Aque & Benavides 2020), but little is known about the broader experiences of teachers, including the 
opportunities and advantages that come with their position, their coping strategies, and their general well-being. 
By looking into these areas, we can find solutions to help ALS teachers become more effective and beneficial to 
the students they teach.   
 
Given these gaps in the literature, there is a compelling need for research that delves deeper into the experiential 
accounts of ALS teachers and graduates. Understanding their lived experiences, challenges, coping mechanisms, 
and the overall impact of ALS on their lives can provide a more holistic and nuanced perspective on the program's 
effectiveness and areas for improvement. 
 
As a result, the researcher was motivated to conduct this study to identify the experiential accounts of Alternative 
Learning System teachers and graduates and the relationship between their experiences in the 1st District of Ilocos 
Sur for the School Year 2022-2023. The questions as a guide of the study are a) what is it like to be an ALS teacher 
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and graduate? b) what the benefits and opportunities are, challenges and coping mechanisms of being an ALS 
teacher and graduate; and c) how it like is to be an ALS teacher and graduate. 
 

2.0 Methodology 
2.1 Research Design  
The study employed the transcendental phenomenological approach in a qualitative type of research. As 
Moustakas (1994) pointed out, the research procedure begins with identifying the phenomenon of interest. After 
collecting data through phenomenological interviews with collaborators who experienced the phenomenon, the 
data were analyzed according to Moustakas' phenomenological data analysis procedure. 
 
Outputs in the focus group discussion were listed, categorized, and thematized. The thematic analysis method is 
the best technique of evaluation for searching to apprehend experiences, thoughts, or behaviors throughout the 
records set. Themes are actively built patterns (or meanings) derived from records set that solve a study’s question 
instead of mere summaries or categorizations of codes. Themes may be generated inductively or deductively 
(Kiger, 2020)  
 
2.2 Research Participants 
The participants of the study were chosen with the following inclusion criteria: For the ALS teachers, they: 1) have 
been teaching in ALS at least three years before the conduct of the study, 2) holders of TIII plantilla position, and 
3) have earned 36 MA units. For the graduates, they: 1) must be 20-30 years of age, 2) were enrollees of School 
Year 2019-2020 to school year 2021-2022, and 3) are Accreditation and Equivalency passers.  
 
To guarantee that participants have an adequate awareness of the ALS context, problems, and dynamics, teachers 
with a minimum of three years of experience teaching ALS are included. The purpose of this criterion is to get 
opinions from educators who have had more in-depth interaction with the ALS program and its partners. Within 
the educational system, teachers with a TIII plantilla post are frequently seen as possessing a higher degree of 
authority, knowledge, and leadership. Teachers at this level can offer viewpoints from other educators who might 
have a greater influence on ALS procedures, policies, and results. Participants are guaranteed to have advanced 
academic training and knowledge in education or a related discipline if they hold at least 36 MA units. In order to 
enhance the study's findings, this criterion seeks to incorporate educators who might possess a deeper theoretical 
understanding, instructional expertise, or research literacy. Although those who do not meet the requirements for 
earning MA units are not allowed to apply, this does not mean that they are unable to train ALS students 
effectively or with high quality. Ensuring a specified degree of academic qualification and expertise among 
participants is the main goal of MA units. But it's important to recognize that good teaching has many facets and 
can be proven by a range of credentials, experiences, and abilities. 
 
By limiting the age range to those between the ages of 20 and 30, we hope to gather perspectives from ALS 
graduates who are still relatively young and just beginning their adult life, careers, and postsecondary education. 
This criterion enables the study to investigate the short- and long-term effects of ALS on the lives of graduates. 
The age range restriction to 20–30 years old is intended to gather perspectives from comparatively young ALS 
graduates who are just beginning their adult life, careers, and postsecondary education. This criterion makes it 
possible for the study to investigate how ALS affects graduates' lives in the short and long run. It is ensured that 
participants have successfully satisfied the minimum competency levels specified for ALS graduates by requiring 
them to have passed the Accreditation and Equivalency (A&E) test. This criterion seeks to incorporate graduates 
who have attained an acknowledged degree of academic qualification and proficiency. 
 
Lastly, the specified inclusion and exclusion criteria for ALS teachers and graduates are designed to ensure the 
study's focus, relevance, and quality. While the criteria aim to capture insights from educators with specific 
qualifications and experiences, it's essential to acknowledge that effective teaching and learning can be 
demonstrated through various pathways and qualifications. The criteria should be viewed as a means to achieve 
a specific research focus rather than a judgment on the capabilities or contributions of educators or graduates who 
do not meet these criteria. Future research could consider exploring the experiences and perspectives of a broader 
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range of ALS stakeholders to provide a more comprehensive understanding of the program's impact and 
effectiveness. 
 
2.3 Research Instrument 
This study used reviewed interview guide questions. The interview guide's content validity was thoroughly 
examined as part of the validation process, experts in the fields of education research, qualitative research 
methods, and particularly the Alternative Learning System (ALS). They are academic scholars, seasoned 
researchers and experts with a thorough understanding of adult education, teaching, and ALS and was 
recommended by the research panelists. It involved pilot testing and iterative adjustments in response to feedback. 
To guarantee a thorough and exacting validation procedure, the validators were selected on the basis of their 
impartiality, objectivity, and pertinent experience. By going through this validation procedure, the researcher 
assured that the interview guide is legitimate, dependable, and efficiently gathers the data needed to meet the 
goals of the study. 
 
2.4 Data Gathering Procedure 
This study used specific steps to gather the needed data. The researcher identified the participants in accordance 
with the set inclusion and exclusion criteria. After the approval of the questions, the researchers then scheduled 
the administration of the Hybrid FGD since participants came from different municipalities. The researcher 
utilized transcendental phenomenology through focus group discussion with semi structured interview guide 
questions that were coded, categorized, and thematized using Moustakas Framework.   
 
2.5 Ethical Considerations 

This research study followed ethical guidelines. There were no conflicts of interest in the conduct of the study 
because the researcher was just interested in the answers of the participants for research purposes. It maintained 
the privacy and confidentiality of the participants. The researcher provided the participants with proper 
orientation for the purpose of the study. The benefits that they got from the research were explained to them. 
Participation was voluntary, and they could withdraw whenever they decided not to participate in the study. All 
the participants of this study were part of the “vulnerable groups”. The researcher ensured that respect of dignity, 
autonomy, and the involuntariness of the participants were not compromised during the conduct of the research. 
The participants may have slight perceptive distress in remembering their experiences. The questionnaire was 
brief, clear, and direct to the point to address this concern. The participants were given enough time and a 
preferred place/setting. The participants benefitted from the study because the results will be used to develop 
suitable programs. There was no compensation to be given to the participants for participating in the interview. 
 
The relationship between the experiences of ALS professors and graduates is investigated in this qualitative study 
using thematic analysis, comparative analysis, and investigation of related experiences. The study intended to 
identify the common obstacles, influences, interactions, and dynamics that form the experiences of both groups 
within the setting of ALS by examining the narratives, themes, and views that they have in common. This 
thorough investigation highlighted the interrelated roles, experiences, and effects of ALS teachers and graduates 
within the alternative education system, offering a deep, contextualized understanding of their interaction.  
 

3.0 Results and Discussion 
3.1 Benefits and Opportunities of Alternative Learning Teachers and Graduates  
Alternative Learning System (ALS) offers various benefits and opportunities for both its teachers and graduates. 
For ALS teachers, it provides an opportunity to make a difference in the lives of out-of-school youths and adults 
by helping them obtain basic education and improve their chances of gaining employment or pursuing higher 
education. Being ALS teachers also allow for flexibility in schedule and location, as classes can be conducted 
outside of traditional school settings. On the other hand, ALS graduates’ benefit from gaining basic education 
which they could not obtain through the formal school system. This enables them to acquire new skills, enhance 
their employability, and pursue further studies. ALS also allows them to be active members of their communities 
contributing to the development of society.   
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Generally, ALS offers both teachers and graduates a chance to improve their lives and positively impact society. 
From ALS teachers there were three themes emerged: (1) financial rewards, (2) a sense of fulfillment, (3) 
empowering out-of-school youths and out-of-school adults.  
 
ALS Teachers  
Financial Rewards. This can give them additional financial support and recognition for their work delivering 
education to marginalized learners. This benefit was also shared with most of their learners. Most ALS teachers 
noticed that students were missing classes due to various reasons such as lack of interest, financial constraints, 
and family responsibilities. They realized the need to find a way to motivate them by attending classes regularly. 
While thinking about possible solutions, they came up with the idea of providing free snacks for their students. 
They believed that by offering snacks, they could create a positive environment in the classroom and encourage 
their students to attend classes regularly.   
 
ALS teachers have a sense of security because aside from their basic salary and bonuses provided by the 
government, they are entitled to a special hardship allowance.  This is evident in D.O No.39 s. 2021, the Guidelines 
on the Provision of Special Hardship Allowance for Public School Teachers. The Department of Education 
(DepEd) recognizes that to make education more accessible, recruiting, retaining, and encouraging personnel to 
work in hard-to-reach, far-flung stations and those with more challenging working conditions is necessary. The 
incentive grant pays to such teachers, particularly a Special Hardship Allowance (SHA).  
 
According to Aquino (2021), compensation and incentives, such as salary and benefits, are significant factors that 
affect performance. The study suggests the need for policy interventions to improve the compensation and 
incentives for ALS teachers and provide professional development opportunities to enhance their skills and 
knowledge. In addition, ALS teachers receive financial benefits such as hardship allowances, which compensate 
them for the challenging work environments and geographical barriers they face.  
 
The information gathered from the participants may imply that the benefits they can get from being ALS teachers 
are more on psychological and professional development. This further means that they are not pressured in their 
work since the schedule of the learners is not fixed, considering that some have jobs. These learners have the 
option to take the modular platform of instruction or face-to-face modality. With this teaching and learning 
arrangement, the teachers have the opportunity for their professional development.  The findings of the study 
contradict the experiences of Dizon (2020) that challenges faced by ALS teachers include heavy workloads, limited 
resources, and the need for more professional development opportunities. Likewise, Potenciano (2019) pointed 
out solutions for better time management, including more comprehensive and meaningful teacher training, more 
central coordination of efforts and materials, more efficient resource allocation and utilization, and more 
responsive administrative support structures.  
 
Sense of Fulfillment. It is exciting to note that ALS teachers are proud to be part of a profession that helps 
transform the lives of learners and contribute to the development of the community. ALS teachers experience a 
sense of fulfilment when witnessing the success of their learners. This can involve seeing learners who were 
previously out of school or struggling academically to be able to complete their education and pursue their goals.  
 
ALS teachers expressed a sense of attainment when their students experienced a sense of gratification when they 
felt they made a difference in the lives of their students in terms of academic success, employability, and self-
improvement. In the overall, these teachers described their sense of reward and fulfillment in teaching ALS 
students as a form of personal satisfaction and professional realization.  
 
Tabadero (2019) proposed that the job satisfaction of ALS teachers is associated with their sense of purpose and 
fulfillment in serving marginalized communities, as well as their sense of autonomy and professional growth 
opportunities. The study recommended continued support and recognition for ALS teachers to enhance their well-
being and effectiveness. Furthermore, their sense of purpose and fulfillment influences their (ALS teachers) 
motivation in serving marginalized communities and their perceived autonomy and professional growth 
opportunities.  
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Empowering Out-of-School Youths and Out-of-School Adults. ALS seeks to nurture greater understanding and 
empathy towards an often overlooked and underserved population. Out-of-school youths and adults are 
individuals who lack access to formal schooling.  Learning the experiences and stories of out-of-school youths and 
adults can be gained for the diversity of pathways and experiences that people take in their academic journey and 
the complex decision-making involved. This helps to shape a more holistic understanding of educational access 
and how that affects life choices, opportunities, and outcomes.   
  
From the narrative of the participants, it concurs that learning from the experiences and stories of out-of-school 
youths and adults may help reduce the stigma and allow them for a greater connection and understanding 
between and among students, regardless of their educational background. It permits a greater capacity to identify 
and understand the risk factors of leaving school early, a chance for greater opportunities for success and 
pathways for those already out of school. Through this, creating a more supportive community with resources 
and systems is designed to empower them. ALS teachers have the chance to significantly impact their lives and 
provide them with the opportunity to finish their education.   
 
To appreciate more the role of the ALS teachers, Martinez & Diaz (2019) discussed the role of ALS in facilitating 
the reintegration of out-of-school youths and adults into education. It examines how ALS programs provide a 
second chance for individuals to complete their education and acquire essential skills for personal and 
professional development. Therefore, ALS teachers are vital in empowering OSY and OSA by providing them 
with the necessary knowledge and skills to pursue their goals, enhance their employability, and contribute to their 
communities.  
 
ALS Graduates  
There are three themes that emerged, namely, (1) community involvement, (2) lifelong learning, and (3) second 
chance and redemption.  
 
Community Involvement. ALS advocacy through community involvement encourages the participation of 
various stakeholders in promoting and supporting the program. It highlights the importance of community 
engagement in increasing awareness, generating support, and ensuring the sustainability of the ALS program. 
Through this, the program can reach more out-of-school youths and adults, provide relevant learning 
opportunities, and contribute to the development of the community. The cited premises were proven through the 
responses of the seven (7) ALS graduates.  
 
Community involvement is necessary for implementing the program to reach and help more out-of-school 
children, youths, and adults eradicate illiteracy as one of the government’s goals. The findings of the study of 
Nguyen & Tran (2018), who explored the role of community participation in the delivery of the Alternative 
Learning System (ALS) in the Philippines, emphasized the importance of community involvement in promoting 
ALS and ensuring the sustainability of the program. The study found that community participation can facilitate 
the recruitment of ALS learners, the establishment of learning centers, and the provision of learning resources. 
Moreover, community participation promotes the development of relevant and context-specific ALS programs 
that cater to the needs of learners. The study also recommended the continuous engagement of communities in 
the implementation of ALS and the development of mechanisms that encourage community participation.  
 
Lifelong Learning. ALS provides opportunities for individuals to continue their education despite their age, 
including those who are working, nursing a child, or juggling other responsibilities, as testified by the participants.  
It may be concluded that lifelong learning and ageless education allow learners to develop and hone a variety of 
skills. This can be particularly helpful for non-traditional learners, such as adults re-entering education, who may 
be more interested in pursuing specialized areas of study and less worried about gaining general knowledge. They 
can benefit from focusing on specific skill sets and knowledge related to their goal. Additionally, lifelong learning 
and ageless education allow learners to pursue their interests without any time constraints or deadlines, allowing 
for more creative thinking.  
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Perez & Lopez (2017) explored the possibilities and difficulties of encouraging lifelong learning and ageless 
education in Alternative Learning Systems (ALS) programs. It looks at a number of variables that affect older 
individuals' involvement in ALS programs and offers suggestions for raising that involvement. Furthermore, the 
authors recommend that educational institutions and stakeholders embrace learners' diversity. Moreover, it 
acknowledged the different needs and learning preferences of the learners.  
 
Second Chance and Redemption. Alternative learning system graduates highlight the importance of providing a 
second chance to out-of-school youths and adults who could not complete their basic education through 
traditional means. The program serves as a platform for these learners to redeem themselves and have a chance 
to improve their lives through education. The program offers a flexible and individualized approach that 
considers the unique circumstances of each learner, providing them with opportunities to complete their basic 
education and acquire essential life skills.  
 
This chance for redemption by empowering learners to take control of their education and make significant 
changes in their lives. It allows them to overcome past failures, and challenges and regain confidence, and self-
worth. Moreover, it offers a second chance for them to pursue their dreams and aspirations and make a meaningful 
contribution to their families, community, and society.  
 
Through ALS, learners are given a chance to redeem themselves and prove that they can achieve their goals, 
despite their previous setbacks. This opportunity for redemption significantly impacts their lives, allowing them 
to develop a positive outlook and renewed hope for the future. It will be the proof of resiliency and determination 
of the human spirit in overcoming adversity and making the most of the opportunities presented to them.  Smith 
& Johnson (2017) examined the effectiveness of ALS programs in enhancing educational attainment among youth 
offenders. It explores the impact of ALS interventions on academic achievement, skill development, and 
recidivism rates among incarcerated youth. The findings suggested that ALS gave them a second chance to 
continue their education, which they could not do before for various reasons, including poverty, lack of interest, 
and criminal activities.  
 
ALS helped them realize the importance of education and provided them with a pathway toward a better future.  
Aside from that, studies about the role of ALS as a platform for second chance education in the Philippines 
revealed how ALS programs enable students to overcome obstacles and fulfill their academic objectives 
(Hernandez & Cruz., 2018). 
 
The findings suggested that ALS gave them a second chance to redeem themselves from their mistakes and 
failures. It also helped them realize their full potential and gave them hope for a brighter future. 
 
Challenges of ALS Teachers  
ALS teachers face various challenges in the implementation of the program. The themes that emerged include the 
physical and emotional demands, challenging work environment, geographical barriers, lack of borrowed 
community learning center and lack of support from the government. In addition, ALS teachers face the challenge 
of recruiting and convincing out-of-school youths and adults to enroll in the program and adapting to each 
learner's individual needs and circumstances. Despite these challenges, ALS teachers continue to persevere and 
adapt to ensure that ALS learners are allowed to receive an education and improve their lives.  
  
ALS teachers faced several challenges, and six themes emerged: (1) geographical barriers, (2) challenging work 
environment, (3) barriers to recruitment, (4) fluctuating learner engagement, (5) lack or borrowed community 
learning center, and (6) lack of support from local government.  
 
Geographical Barriers. In the Alternative Learning System, teachers often face the challenge of shifting between 
different locations to reach out to learners who are situated in remote and underserved areas. In this context, 
understanding the lived experiences of ALS teachers who shift between locations is very important to improve 
the quality of education provided through ALS programs.   
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This theme made it difficult in the implementation of the program. The day-to-day traveling in various barangays 
cannot assure the safety of an ALS teacher. Recently, there was an accident involving an ALS implementer 
bumped by a closed van while going to her community learning center in her assigned district. The said teacher 
suffered from multiple injuries in her arm and leg and underwent a cheekbone operation caused by a vehicular 
accident.  
 
The participants' responses revealed that teaching in ALS requires a lot of energy, dedication, and patience to deal 
with diverse learners. ALS teachers are facing difficulties in traveling between locations. However, they are 
adaptive and responsive to the needs of learners in each location.  Santos & Reyes (2020) noted the difficulty of 
traveling from one place to another and teaching several subjects in different locations daily. Due to their restricted 
sources and absence of transportation options, teachers had to use personal cars or motorcycles most of the time. 
Commuting to different locations made it hard for them to complete their tasks efficiently.  
 
The studies of Santos & Reyes (2020), Garcia & Martinez (2019) both agreed that the barriers that hinder the 
implementation of an Alternative Learning System (ALS) in the Philippines and identified transportation-related 
barriers such as lack of access to transportation, long travel time, and transportation costs as major challenges.  
 
Challenging Work Environment. Novice ALS teachers’ experiences are typical of those of ALS teachers that 
happened to every one of us. In the conduct of community mapping, when they knocked at doors, residents 
assumed that they were selling laundry soaps/rejuvenating soaps, buying destroyed pieces of jewelry, recruiting 
agents of cooperatives, and the like. There were also instances when they ran dog after dog.  
 
Alternative Learning System teachers revealed their experiences of what it is like to be an ALS teacher; T7 stated, 
"Being an ALS teacher is challenging because I need to give extra effort to convince learners to continue what they 
have started.” This shows that one faces numerous difficulties, such as dealing with marginalized learners, 
teaching in nontraditional settings, and adapting to different learning styles. ALS teaching is also a challenging 
job to meet the needs of diverse groups and requires a high degree of skill and commitment into a challenging 
environment.  
 
Hernandez & Cruz (2018) found that student engagement was a significant challenge for these teachers due to the 
need for more traditional approaches such as resources, lecture-based instruction, and class schedules. 
Furthermore, teachers who work with alternative learning systems must be highly adaptable and creative when 
it comes to finding methods to engage students, as well as being able to adjust rapidly to the needs of each student. 
Hence, the Alternative Learning System serves a population of students with various challenges, such as poverty, 
mental health issues, or language barriers. Teachers must be prepared to overcome these challenges. They often 
work in challenging environments where they must adapt to the needs of their students with unique 
circumstances and diverse backgrounds. They may also need more resources and infrastructure, impacting their 
ability to deliver effective instruction.  
   
Barriers to Recruitment. Some learners may perceive ALS as inferior or traditional education, which makes it 
challenging to search for and recruit them. Improving the quality of ALS education and raising awareness about 
its benefits can help overcome this barrier.  The fact that ALS teachers are concerned about the difficulty of 
recruiting and enrolling learners may suggest understanding the importance of having sufficient participants to 
make the program viable.  
 
Santos & Reyes (2020) discovered that the lack of awareness and information dissemination about ALS and the 
limited resources for recruitment and outreach are major challenges. He suggested the need for a comprehensive 
communication and information dissemination plan to promote ALS and increase its visibility and the 
establishment of partnerships with local government units and community organizations to facilitate recruitment 
and outreach efforts.  
 
Fluctuating Learner Engagement. One of the challenges Alternative Learning System (ALS) teachers face is 
fluctuating learner engagement, which can impact their teaching effectiveness and learners' progress. The reasons 
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for fluctuating learner engagement may vary, including personal or familial circumstances, environmental factors, 
or individual motivation levels. Understanding the lived experiences of ALS teachers in managing fluctuating 
learner engagement can provide insights into effective strategies for addressing this challenge and improving the 
quality of education provided through the ALS program.   
 
Hernandez & Cruz (2018) highlighted ALS teachers' challenges in promoting learner engagement, such as lack of 
motivation and interest, limited resources, and learner diversity. Hence, fluctuating learner engagement is a 
common but emotionally taxing experience for teachers. Consequently, the reasons for fluctuating learner 
engagement may vary, including personal or familial circumstances, environmental factors, or individual 
motivation levels. ALS teachers must navigate these fluctuations and find ways to motivate their learners to stay 
engaged in their studies.   
  
Lack of or Borrowed Community Learning Center. The theme of lack of or borrowed community learning centers 
in the implementation of the ALS program refers to the challenge faced by the ALS program in terms of inadequate 
and insufficient learning centers or facilities, leading to the need to borrow or rent spaces from the community. 
No available learning centers or facilities can be used for ALS classes in some areas. In contrast, in others, more 
than the existing facilities may be required to accommodate the number of learners.  
 
One of the biggest challenges in the study is the lack of adequate learning facilities such as classrooms, equipment, 
and materials. As a result, the ALS program must rely on borrowed community learning centers. The study 
emphasized the need for the government to provide adequate resources and facilities to implement the ALS 
program, particularly in conflict-affected areas. Moreover, it is a significant theme as it shows ALS implementers' 
challenges in ensuring that the program is accessible and sustainable for all learners. It pointed out the importance 
of community involvement and support in educating marginalized learners.  
 
Lack of Support from Local Government. It pertains to the challenges and issues encountered by the Alternative 
Learning System teachers regarding insufficient support and resources from the local government units (LGUs) 
where the program is being implemented. This theme highlights the critical role of LGUs in providing the 
necessary support to ensure the success of the ALS program, which aims to provide educational opportunities to 
underserved and marginalized sectors of society. 
 
Hernandez & Cruz (2017) explored the factors that affect the implementation of the ALS program in a specific 
LGU in the Philippines, including the lack of support from the LGU and inadequate resources for the program. 
The study emphasized the importance of addressing these challenges to ensure the success of the ALS program 
in the LGU. Moreover, it is a significant theme as it shows ALS implementers' challenges in ensuring that the 
program is accessible and sustainable for all learners. It pointed out the importance of community involvement 
and support in educating marginalized learners. 
 
3.2 Coping Mechanisms of ALS Teachers  
Alternative Learning System (ALS) teachers face various program implementation challenges. Despite the 
challenges, these teachers continue to provide education to marginalized learners. To address their difficulties, 
ALS teachers employ different coping mechanisms to carry out their duties and responsibilities effectively. The 
following themes focus on the coping mechanisms of ALS teachers in facing the challenges of implementing the 
program.  Despite the challenges faced by ALS teachers, they see to it that they cope with those. Three themes 
emerged: (1) patience and perseverance, (2) effective communication, and (3) collaboration and coordination with 
stakeholders.  
  
Patience and Perseverance  
These are important traits in coping with challenges encountered by ALS teachers. This involves dealing with 
complex learners, navigating bureaucratic obstacles, and overcoming geographic barriers. ALS teachers 
demonstrated patience and perseverance in finding ways to overcome challenges and ensure the program's 
success. They exhibited a strong dedication to their students and a commitment to educating those the formal 
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education system has marginalized. The study highlights the importance of recognizing and supporting the efforts 
of ALS teachers in the Philippines.  
 
Collaboration and Coordination with Stakeholders  
The delivery of the Alternative Learning System (ALS) program heavily relies on community resources, especially 
in terms of providing the necessary learning facilities and materials. This collaboration and coordination with 
stakeholders are a common theme in the challenges faced by ALS program implementers, particularly in areas 
lacking government support and infrastructure.   
 
In the study of Baccal & Ormilla (2021) confered that majority of respondents that creating connections, having 
stakeholders like parents and government representatives participate, and the implementers of ALS had a positive 
attitude were all excellent. Hence, collaboration and partnerships between LGUs and ALS implementers should 
also be established to ensure adequate support and resources for ALS learners. They enable effective resource 
allocation, expand reach and access, ensure contextualization, strengthen support systems, and contribute to the 
long-term sustainability of the program.  
 
3.3 Inspirations and Motivations  
ALS teachers and learners often derive motivation and inspiration from the opportunities and second chances the 
program provides. For teachers, the opportunity to positively impact the lives of out-of-school youths and adults 
can be a source of personal fulfillment and satisfaction.  Meanwhile, for learners, ALS offers a chance to overcome 
previous obstacles and achieve their educational and personal goals. They may find inspiration in the idea that 
pursuing education and improving their lives is never too late. Moreover, the supportive community of teachers 
and learners within the ALS program can also provide a sense of motivation and belongingness. The perseverance, 
dedication, and resilience exhibited by teachers and learners in the face of challenging circumstances can be a 
source of inspiration and motivation for all those involved in the program.  
 
ALS Teachers  
Positive Outlook Towards Out-of-School Youths and Out-of-School Adults. ALS teachers are critical in 
educating out-of-school youths and adults who cannot complete formal education. Despite the challenges, ALS 
teachers maintain a positive outlook towards their learners, recognizing their potential and striving to provide 
them with the necessary knowledge and skills to succeed.  
 
The teaching profession is often characterized by its positive outlook towards learners, especially those in out-of-
school youth and out-of-school adult programs. Alternative learning system allows teachers to get to know 
learners and their diverse needs. As such, many teachers have a positive outlook on these programs because it 
allows them to create personalized learning experiences to help each student achieve their fullest potential.  
 
Research has found that teachers and facilitators in these alternative settings often view out-of-school youths and 
adults positively and embrace the opportunity to work in multi-age environments, contributing to a social 
inclusion process. They added that applying innovative pedagogical approaches in alternative settings allows 
teachers to better address the diversity of learners, which has been found to motivate teachers by providing new 
experiences and increasing their job satisfaction.  
 
Teachers often take pride in being part of the solution when educating children from diverse backgrounds. 
Alternative learning system allows teachers to teach in ways that traditional models of instruction may overlook. 
This allows teachers to connect with students, build relationships, and foster a safe and supportive environment 
for learning. Generally, the positive outlook of teachers towards OSY and OSA reflects their willingness to invest 
in students and help them reach their goals. Through their dedication, teachers understand that creating 
personalized, meaningful learning experiences is a key to making a lasting impact on the lives of OSY and OSA 
students.  
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ALS Graduates   
Self -Motivation and Determination. This theme highlights the inspiring stories of alternative learning system 
learners who faced various challenges such as financial constraints, lack of access to education, and personal 
struggles but were still able to enroll and graduate from the ALS program through their strong self-motivation, 
resilience, and determination to improve their lives and attain a better future.  
 
Caparas (2019) explored the various motives that drive ALS learners, including desires for their careers, personal 
goals, and family expectations. Furthermore, the study might have looked into how ALS students modify their 
learning strategies to fit the program's flexible and unconventional setting.  
 
Various factors that contributed to learner engagement, such as the support of family and friends, the flexible 
scheduling of ALS classes, and the use of interactive and learner-centered teaching strategies by ALS teachers. The 
authors concluded that the ALS program could provide second chances to learners unable to complete their 
education through the formal school system.  
 
Family and Children. Many alternative learning system learners are motivated to pursue their education and 
graduate from the program because of their families and children. For them, education is seen to provide a better 
life for their loved ones and to be better role models for their children. The desire to give their families a brighter 
future serves as a driving force for them to overcome the challenges of pursuing their education through the ALS 
program. According to Alkharusi, et al., (2020), parents are extremely important to their children's education. The 
study examines several parental involvement factors, such as participation in school events, communication with 
instructors, and academic assistance.   
  
ALS Teachers  
Adaptability and Flexibility. ALS teachers can go with the flow and be flexible in response to changing times and 
situations. This involves adjusting their teaching methods, curriculum, and delivery modes to meet the needs of 
their learning and changing circumstances. As revealed by T1 and T4, cited that “Just go with the flow and be 
equipped with the latest trends, be updated, and be an open-minded person” respectively.  
 
The article by Loughland (2019) determined the concept of adaptability among teachers. The authors conducted a 
comprehensive review of the literature on teacher adaptability to identify factors that contribute or hinder 
teachers' ability to adapt to changes in their work environments. The review found that adaptable teachers were 
more likely to be effective in their teaching practices and able to cope with changing circumstances. The study also 
identified several factors contributing to teacher adaptability, such as a supportive work environment, 
professional development opportunities, and a growth mindset.   
 
It is expounded in the study of Parsons, et al., (2017) that the concept of teacher adaptability is in the context of 
the rapidly changing educational landscape of the 21st century. The authors argued that teachers must be able to 
adapt to a multitude of changes, including advances in technology, new educational policies, and shifting student 
demographics. It discussed the various dimensions of teacher adaptability, including cognitive flexibility, 
emotional regulation, and willingness to learn and try new approaches. The authors emphasized the importance 
of professional development in fostering teacher adaptability. They provided recommendations for teacher 
educators and administrators to support teachers in developing this critical skill.  
 
Sense of Fulfillment. ALS teachers often report a sense of fulfillment, recognizing that they are rendering a 
positive impact in the lives of their learners. Despite the challenges they face in the implementation of the ALS 
program, many teachers find satisfaction in helping out-of-school youths and adults gain access to education and 
opportunities for personal and professional development. Pinca (2015) consider that teachers found their work in 
the program fulfilling, as they can make a positive impact on the lives of learners. The teachers' sense of fulfillment 
was attributed to the personal and professional growth they experienced and the transformative effect of 
education on their students.   
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ALS Graduates  
Resilience and Adaptability. Graduates of the Alternative Learning System (ALS) have demonstrated remarkable 
resilience and adaptability in navigating the challenges they face after completing the program, which has helped 
them to transition to new opportunities and pursue their goals successfully.  
 
Almeida (2019) explored the stories of the resilience of ALS graduates in the Philippines. Using a qualitative 
approach, the study highlighted the challenges faced by ALS graduates after graduation and how they overcame 
these challenges through resilience and adaptability. The study emphasized the importance of continuing 
education and skills development to sustain the gains of ALS graduates.  
  
Accelerated Learning and Educational Access. ALS program focuses on providing faster and more accessible 
education to out-of-school youths and adult learners. It has successfully provided learners with a second chance 
to complete their basic education in a shorter time compared to the traditional schooling system. This accelerated 
learning approach is particularly beneficial for learners who have missed out on formal education and need to 
catch up quickly.  
 
The study by Santos & Mance (2016) found that most ALS completers have positive attitudes toward SHS 
program, with the desire to acquire skills and knowledge as the top reason for pursuing SHS. The study also 
identified challenges faced by ALS completers in pursuing SHS, including financial constraints and a lack of 
information on the SHS program. Also, Magno (2018) aimed to investigate the educational pathways of 
Alternative Learning System (ALS) graduates and their subsequent experiences in higher education. The findings 
indicated that ALS served as a second chance for the participants, and they were motivated by various factors to 
pursue higher education.   
 
ALS has also successfully provided educational access to learners in marginalized and remote areas where access 
to traditional schools may be limited. The program’s flexible scheduling and non-formal approach have made 
education accessible to learners who would otherwise be unable to complete their studies. Overall, the theme of 
Accelerated Learning and Educational Access highlights the importance of ALS in providing opportunities for 
educational advancement to learners whom the traditional education system may have otherwise be left behind.  
 
Career Advancement and Economic Opportunities. ALS provides opportunities for out-of-school youths and 
adults to acquire the skills and knowledge necessary to enter professional life, start a business, or pursue higher 
education. ALS graduates who are employed report increased job satisfaction, better working conditions, and 
higher earnings compared to their pre-ALS situation.  Entrepreneurs or self-employed benefit from the program 
by gaining the necessary competencies and resources to start and manage their businesses. Some pursue higher 
education or vocational training after completing the program and may have better chances of obtaining higher-
paying jobs or advancing their careers.  
Furthermore, ALS has been shown to provide opportunities for working students to pursue education while 
maintaining employment and has also been found to benefit Filipino employees in terms of their career growth. 
These findings highlighted the importance of providing access to alternative education pathways for individuals 
who may have difficulty accessing traditional education systems and the potential benefits that can be gained 
through such programs.  
  
Future-Oriented and Hopeful. The theme of future-oriented and hopeful ALS graduates highlights the 
aspirations and goals of learners who have completed the Alternative Learning System program. These learners 
often come from disadvantaged backgrounds and face significant barriers to educational and economic 
opportunities. However, through their experiences in the ALS program, they have developed a sense of hope and 
determination to strive for a better future for themselves and their families. This theme explores the ways in which 
the ALS program has helped these learners build a positive outlook on their future and empowered them to 
achieve their dreams.  
 
Guanzon-Lapeña & Jacob (2017) explored how hope and aspirations motivate out-of-school youth in pursuing 
education and found that hope and aspirations are significant predictors of educational pursuit among out-of-



 

346 

school youth. The study also found the factor such as age, gender, and educational background significantly 
influence the level of hope and aspirations among out-of-school youth.   
 
One key aspect of the ALS experience is the sense of empowerment and agency that many graduates feel. For 
many individuals, the opportunity to pursue education and acquire new skills through ALS represents a second 
chance or an alternative path to achieving their goals. This sense of agency and empowerment can be a powerful 
motivator for learners. It can help to build confidence and self-esteem.  
 
At the same time, however, many ALS learners may also experience feelings of uncertainty, anxiety, or self-doubt. 
Returning to a classroom setting can be intimidating for individuals who have struggled with traditional 
educational models or have been out of school for some time. Additionally, learners may face logistical and 
practical challenges, such as finding transportation to and from classes or balancing their studies with work or 
family obligations.  
 
Despite these challenges, many ALS graduates can overcome obstacles and succeed in their studies. For some, this 
may involve discovering new interests or passions and finding opportunities to apply their learning in real-world 
settings. For others, it may involve overcoming personal barriers and developing new skills or strategies to 
manage their time and resources effectively.  
 
Overall, the lived experiences of ALS graduates reflect the complex and multifaceted nature of adult education 
and the diverse range of learners who participate in these programs. By understanding ALS learners' unique 
challenges and opportunities, educators and policymakers can better support and empower individuals seeking 
to pursue education and improve their lives. 
 
The Alternative Learning System (ALS) program has become a crucial component in providing educational 
opportunities to individuals who have not been able to complete their basic education through traditional means. 
The program aims to empower its learners to become independent, lifelong learners and productive members of 
society. However, the success of the program is not solely attributed to the learners, but also to the dedication and 
commitment of ALS teachers who have played a significant role in the lives of the program's graduates. 
 
ALS teachers and graduates share a unique relationship that is characterized by equal efforts to achieve a common 
goal. ALS teachers have to work tirelessly to provide education to out-of-school youths and adults, who often face 
various challenges and barriers to learning. Despite the difficulties that they encounter, ALS teachers remain 
steadfast in their commitment to providing quality education to their learners. 
 
On the other hand, ALS graduates also exert tremendous effort to complete the program. They must overcome 
various obstacles, including financial constraints, family responsibilities, and personal issues. Through their 
resilience and determination, ALS graduates can complete their education and pursue their dreams. 
 
The relationship between ALS teachers and graduates is built on mutual respect, trust, and understanding. ALS 
teachers are aware of the challenges that their learners face, and they strive to provide support and guidance to 
help them overcome these obstacles. They create a safe and welcoming learning environment that encourages 
learners to express themselves and participate in class discussions. 
 
ALS graduates, in turn, appreciate the efforts of their teachers and acknowledge the positive impact that they have 
had on their lives. They recognize the sacrifices and hard work of their teachers, and they express their gratitude 
through their success in life. 
 
The equal efforts of ALS teachers and graduates have led to the success of the program. ALS graduates have been 
able to achieve their aspirations and secure better opportunities in life, while ALS teachers have been able to make 
a positive impact on the lives of their learners. In conclusion, the relationship between ALS teachers and graduates 
is crucial in the success of the program. The equal efforts of both parties have resulted in the empowerment of 
individuals who have not been able to complete their basic education through traditional means. It is important 
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to recognize the role of ALS teachers in the lives of their graduates and provide them with the necessary support 
and resources to continue their work. By doing so, the ALS program can continue to make a positive impact on 
the lives of individuals who seek to improve their lives through education. 
 

4.0 Conclusion 
After the in-depth analysis based on the findings, the researcher forwarded the following conclusions:  
a) The Alternative Learning System (ALS) program has a significant role in impacting the lives of ALS teachers 

and graduates. The relationship between the lived experiences of ALS teachers and graduates is a testimony 
to their equal efforts in achieving their common goal.   

b) Genuine support from concerned groups is crucial in fully assisting ALS graduates in their integrated growth 
and development, enabling them to overcome obstacles and achieve their goals.  

c) Despite the challenges and difficulties faced by ALS teachers, they remain resilient and adaptable in their 
pursuit of education and career advancement. The ALS program has provided them with opportunities to 
improve their lives, and their aspirations and motivations have ignited them to continue attaining and striving 
for success.   

d) Provide comprehensive career guidance and counseling to ALS graduates to help them navigate their career 
paths and achieve their goals.  

e) The positive impact of the ALS program on the lives of its teachers and graduates highlights the importance 
of providing access to education and training programs for disadvantaged individuals and marginalized 
communities.   

 
Based on the conclusions drawn, the following recommendations are forwarded: 
a) Increase the availability and accessibility of ALS programs to reach more learners and provide them with 

opportunities for education and career advancement. 
b) Foster a supportive and empowering environment for ALS teachers to help build their resilience and 

adaptability in facing challenges. 
c) Provide adequate training and support for ALS teachers to effectively deliver the program and meet the needs 

of their learners. 
d) Continuously evaluate and improve the ALS program to ensure that it remains relevant, effective, and 

responsive to the changing needs of its learners and society. 
e) Provide comprehensive career guidance and counseling to ALS graduates to help them navigate their career 

paths and achieve their goals. 
f) Research on the implementation of an Alternative Learning System for teachers and graduates should be 

conducted in the Division of Ilocos Sur. 
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