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Abstract. Assessment of the training needs of faculty members is an important step in ensuring that faculty 

development programs and activities will be aligned with the faculty's personal, communal, and cultural 
needs. This study assessed the training needs of the Bachelor of Science in Nursing, Medical Laboratory 
Sciences, and Pharmacy program faculty members of a Higher Education Institution in the northern part of 
the Philippines. The results of this study served as a basis for identifying seminars/training specifically 
tailored to the faculty’s needs. This descriptive quantitative research was conducted among 42 full-time and 
part-time faculty members via an online survey using a structured questionnaire designed by the university 
research staff. The results showed that all allied health sciences faculty members have training needs or 
interests in pedagogy, research, and other professional attributes. Specific training topics on pedagogy 
include assessment and evaluation of learners, developing learners’ critical thinking skills, and outcomes- 
based education. Training topics in research and innovation include analysis and interpretation of data, 
research mentoring, and the use of digital tools for research. Finally, training topics in other areas of 

professional attributes include work and personal life balance, stress management, health and wellness, and 
strategic planning. 

Keywords: Allied health sciences faculty; Professional attributes; Research capability; Teaching skills; 
Training needs assessment. 

 

1.0 Introduction 
Higher Education Institutions (HEI) primordial aim is to provide their clients with the highest quality of 

education. To do so, HEIs must comply with set standards measuring their performance (Estacio et al., 2020). 
Faculty members play a vital role in ensuring quality education for students (Abouelenein, 2016; Boadu & Acquah, 
2013). Faculty members are, therefore, expected to have mastery or competencies along the threefold function of 

HEIs: instruction, research, and community engagement. To ensure that faculty members are competent in these 
areas, educational institutions worldwide must pay great attention to faculty preparation and professional 

development. HEIs must assist faculty members in performing their responsibilities successfully by offering 
programs to improve faculty performance and create the proper working environment. continually (Abouelenein, 
2016; Estacio et al., 2020). 

 
An understanding of the individual professional development needs of the target faculty is required to plan 

current and relevant faculty development programs (Abdelkreem et al., 2020; Estacio et al., 2020). Efforts to 
 
This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-NC 4.0). 

mailto:jonalynsantos@usl.edu.ph


393  

evaluate the needs of college-level faculty must be ongoing to ensure that gaps in their competency levels can be 
quickly found and correctly filled (Boadu & Acquah, 2013; Gao et al., 2022). Implementing appropriate training 

and seminars has been found to improve faculty competencies effectively. Moreover, the effectiveness of faculty 
development programs relies significantly on their relevance to the faculty’s personal, communal, and cultural 
needs (Boadu & Acquah, 2013; Mahmud et al., 2019). Hence, the assessment of faculty members' training needs 

and interests is vital to implementing any faculty development program or activity. 

 
As with any other field of discipline, the allied health sciences field is constantly evolving in response to 
continuous changes in the educational system, health care system, health research, and other factors that 

determine the needed competencies of health professionals (Abdelkreem et al., 2020). Health professionals have a 
wide area of expertise, especially in clinical, community, or occupational settings, but these professionals have 

limited training in teaching as it is not the focus of their discipline (Abdelkreem et al., 2020). Moreover, with the 
recent COVID-19 pandemic, allied health sciences education needed to adapt dramatically to a blended mode of 
lesson content delivery (Debnath et al., 2021). 

 
The University of Saint Louis has also recently adopted blended learning. It is interesting to know the faculty's 
pedagogical needs, research and innovation needs, and other professional needs. While previous studies have 

explored faculty development needs in various disciplines, a dearth of research explicitly focuses on the unique 
needs of allied health sciences faculty, particularly in the context of recent educational shifts, such as the adoption 

of blended learning. Moreover, there is a need for a more in-depth analysis of how these needs align with the 
evolving landscape of healthcare and education. Thus, this study was conducted to assess the training needs of 
the School of Health and Allied Sciences faculty. The results of this study served as a basis for identifying 

seminars/training specifically tailored to the faculty's needs. 

2.0 Methodology 
2.1 Research Design 
The study used the descriptive quantitative design with an online survey as the primary data-gathering method. 

2.2 Research Locale 
The research was conducted in a higher education institution located in Cagayan Valley, Philippines, particularly 

in the department offering allied health sciences programs. 

2.3 Research Participants 
The respondents of the study were the full-time and part-time faculty members of the university for the school 

year 2022-2023 who teach in the allied health sciences programs: Bachelor of Science in Nursing, Bachelor of 

Science in Medical Technology, and Bachelor of Science in Pharmacy. 

2.4 Research Instrument 
Data about training needs in the areas of pedagogy, research, and innovation and other relevant professional 

attributes/ skills were gathered using a structured questionnaire answerable using the 4-point Likert Scale (4- 
Very Important, 3-Important, 2-Somewhat Important, 1-Not at all important). The questionnaire consisted of 14 
items regarding pedagogical needs, 8 items regarding research and innovation needs, and 9 items regarding other 

needs. The University Research and Development Center developed the questionnaire and validated by the 
University Research Council through face validation. 

2.5 Data Gathering Procedure 
An online survey was done to gather data. Approval from the university’s administration was obtained before 
data collection. Data collection was done at the beginning of the school year 2022-2023 as this will serve as a basis 

for the professional development plan for the allied health sciences faculty. Mean was used to assess the needs of 
the faculty. 

2.6 Ethical Considerations 
The researchers adhered to ethical guidelines to ensure the ethical soundness of this research. They ensured the 

anonymity and confidentiality of the respondents, getting only the needed information for the profile. Informed 
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consent was obtained from the respondents; this was included in the first part of the online survey, so if they do 
not wish to participate, they will not proceed to the questionnaire per se. All information presented was 

generalized per the allied health sciences program to prevent the identification of the respondents. 

3.0 Results and Discussion 
As can be gleaned from Table 1, most allied health sciences faculty have been employed for less than 4 years and 
belong to the assistant instructor academic rank. This implies that most allied health sciences faculty members are 

at the novice level in terms of professional experience in teaching. Moreover, the majority of the faculty have full- 
time status and are either master's degree holders, have earned units in doctorate degrees, or are holders of a 

doctorate. 

 Table 1. Profile of Respondents  
 Variable Frequency Percent  

Gender 
Male 15 35.7 
Female 
No. of Years in USL 

27 64.2 

< 1 year 24 57.1 
1- 3 years 11 26.1 
4 - 6 years 4 9.52 
≥ 10 years 
Academic Rank 

3 7.14 

Asst. Instructor 39 92.8 
Instructor 
Employment Status 

3 7.14 

Full-time 32 76.1 
Part-time 10 23.8 
Educational Attainment   

Bachelor’s Degree 9 21.4 
With Master’s Units 12 28.5 
Master’s Degree 15 35.7 
With Doctoral Units 5 11.9 

 Doctorate Degree 1 2.38  

 
Faculty members teaching allied health sciences programs in the Philippines typically have a blend of clinical and 

teaching experience, with a significant portion having 1-5 years of clinical experience and 6-10 years of teaching 
experience (Appiah, 2020) . Their teaching experience is a strong predictor of the perceived quality of the nursing 
education program, highlighting the importance of employing experienced educators for continuous 

improvement (Armecin & Amparado, 2015). 

 
Table 2 shows that the training needs of allied health sciences faculty in pedagogy cover all areas being assessed. 
The allied health sciences faculty, in this case, are composed of allied health professionals such as licensed nurses, 

medical technologists, and pharmacists. Pedagogy is not within the scope of their practice and professional 
preparation, which would explain their training needs in pedagogy. 

 
Table 2. Training Needs in Pedagogy  

Pedagogical Needs Mean Interpretation 

Innovative classroom teaching approaches 3.79 Very Important 

Using technology resources/tools to enhance teaching/learning 3.74 Very Important 
Evaluation/assessment of learners 3.86 Very Important 
Providing constructive feedback to learners 3.64 Very Important 
Stimulating lifelong learning 3.71 Very Important 
Use of LMS and other online learning platforms 3.43 Important 
Test construction and evaluation 3.67 Very Important 
Syllabus development 3.62 Very Important 
Designing course learning modules 3.57 Very Important 
Developing learners’ critical thinking skills 3.83 Very Important 
Outcome-based education 3.81 Very Important 
Classroom management 3.67 Very Important 
Designing service learning/experiential learning activities 3.71 Very Important 
Effective communication techniques 3.74 Very Important 
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Priority is given to training activities that will enable the faculty to implement teaching-learning activities/ 
strategies and assessments/ evaluations that will help develop students' critical thinking skills. The development 

of critical thinking among students is considered a significant outcome for Higher Education Institutions (Cone et 
al., 2016; Gao et al., 2022; Reale et al., 2018). Critical thinking is an essential skill that allied health students must 
develop, as it will determine their capacity to make effective clinical decisions in their future practice. (Lee et al., 

2017; Liu & Pásztor, 2022). The type of teaching-learning strategies implemented has been found to affect the 
development of critical thinking among students directly (Abrami et al., 2015; Liu & Pásztor, 2022). Teaching and 

learning strategies in allied health programs should, therefore, be designed to allow students to develop and apply 
critical thinking skills (Lee et al., 2017. Faculty are also faced with the additional challenge of delivering lesson 
content in a blended learning environment, which involves both online and limited face-to-face modalities. Online 

learning can be advantageous in fostering the development of critical thinking, but its implementation poses a 
significant challenge to educators (Gao et al., 2022; Tathahira, 2020). Hence, there is a need for relevant training in 

this area. 

 
Table 3 shows that the allied health sciences faculty found all areas of research and innovation significant for 
training. The generation and dissemination of knowledge is one of the threefold functions of Higher Education 

Institutions (Rogayan & Corpuz, 2022). This may be done through the production of research or other creative/ 
innovative works. To produce quality research and creative outputs, faculty members must be well-trained in the 

different processes involved in research. As seen in the table, the training needs of allied health sciences faculty in 
research and innovation with the highest rank are those within the design and planning, analytic, and 
dissemination phases of the research process (Muiderman et al., 2022). The University Research and Innovation 

Office has implemented a research capability-building program since the school year 2020-2021, which mainly 
focused on the conceptual phase of the research process. Thus, this may explain the identified priority training 

needs for this school year. The allied health faculty is also interested in training students on using digital tools in 
research. 

Table 3. Training Needs in Research and Innovation 
Research and Innovation Needs Mean Interpretation 

Research Mentoring 3.69 Very Important 
Proposal writing in discipline research 3.67 Very Important 
Conducting literature search 3.64 Very Important 
Developing research designs and methods 3.69 Very Important 
Data analysis and interpretation 3.74 Very Important 
Writing a research manuscript 3.69 Very Important 
Publishing in ISI/Scopus index journals 3.55 Very Important 

  Using Digital Tools in Research 3.69 Very Important  

 
As can be gleaned from Table 4, allied health faculty members ranked health and wellness, balancing work and 

personal responsibilities, and strategic planning as their priority training needs along professional areas/ 
attributes outside pedagogy and research. Professional attributes are characteristics/ skills that are essential to 
educators to ensure preparedness for the demands, challenges, and obligations of teaching (Rusilowati & 

Wahyudi, 2020). 

Table 4. Training Needs in Other Professional Attributes 
Other Needs Mean Interpretation 

Balancing work and personal responsibilities 3.86 Very Important 

Stress Management 3.79 Very Important 
Time Management 3.79 Very Important 
Conflict Management 3.74 Very Important 
Organizational Abilities 3.69 Very Important 
Strategic Planning 3.86 Very Important 
Policy Development 3.74 Very Important 
Risk Management 3.71 Very Important 

  Health and Wellness 3.86 Very Important  

 
These areas are equally important as technical skills like pedagogy and research. As allied health professionals, 

allied health faculty may have given the most significant importance in ensuring that they meet health and 
wellness needs and balancing work and personal responsibilities to carry out their functions as educators 
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effectively. Moreover, another area of highest importance that has been identified is strategic planning. Strategic 
planning is important in ensuring the quality of education offered by HEIs (Priyambodo & Hasanah, 2021). 

Therefore, this must be an area that faculty are skilled in or at least aware of to contribute to the quality of the 
university's education. 

4.0 Conclusion 
Based on this study's results, It can be concluded that allied health faculty members require relevant training to 
improve their pedagogical skills, research capability, and personal and professional training. The training areas 

of the highest importance, as assessed by the faculty, are learner evaluation and assessment, analysis and 
interpretation of research data, personal health and wellness, and balancing work and personal responsibilities. 
A comprehensive faculty development focusing on the identified priority training areas should, therefore, be 

developed to improve the capabilities of allied health sciences faculty members in research, pedagogy, and 
personal professional development. 
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