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Abstract. As there are few studies regarding teachers’ insights on online teaching, this study analyzed the 
adjustments of pandemic teachers shifting from online to in-person teaching methods to gain a deeper 
comprehension of the situations they experienced. This research conducted a descriptive qualitative case 
study following a researcher-designed, semi-structured interview with open and close-ended guide 
questions. Two participants were deduced to be the study participants, who were chosen through purposive 
sampling. Results revealed that the pandemic caused teachers’ depression and anxiety. Online learning has 
many drawbacks, as adopting online learning adds more pressure on struggling teachers to balance 
commitments. Their personal and professional lives collided, hindering their teachers’ effectiveness. 
Therefore, they learned to develop coping mechanisms to mitigate the stress. They also recognized the 
benefits of online learning and sought help to improve efficiency, as it helped them to see it from an alternate 
perspective. Despite the risks associated with COVID-19, they have shown resilience and dedication by 
positioning innovative teaching methods. As a preliminary exploration into the effects of the pandemic on 
the academic community, this study underscores continued research and support for educators and 
students. The commitment and passion demonstrated by these educators deserve recognition and 
celebration. 
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1.0 Introduction 
Millions of people have been affected by the infectious coronavirus disease 2019 (COVID-19) worldwide. The 
increasing prevalence of COVID-19 mandated one-to-two meter away social distancing regulations to reduce the 
number of people exposed to the virus (Rahayu et al., 2020). All socioeconomic aspects and institutions, especially 
the educational sector, were affected. Academic institutions transitioned to online platforms to maintain 
professional education amid the global emergency (Rose et al., 2020). When an unexpected occurrence happened, 
institutional adaptation capabilities were tested in the rush to transition to online education (Alnajjar et al., 2020). 
The global pandemic significantly influenced universities’ way of teaching as they shut their facilities. At the same 
time, many nations closed any means of traveling in and out of their territories in response to lockdowns 
(Schleicher et al., 2020). Due to COVID-19, individuals must remain indoors, and students of all levels cannot 
physically go to school. All schools worldwide use virtual learning techniques to uphold high-quality education. 
Students who have used e-platforms as a means of literacy have contributed to the success of their studies 
(Villarama et al., 2023; Sheng et al., 2021). With this sudden change, the way of learning was modified not only for 
students but also for teachers in terms of changing the educational techniques for both students and teachers. 
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In-person and virtual teaching styles are significantly distinct from each other. Both the instructors and the 
students sensed the discrepancies. Teachers claim they impart knowledge and information, whereas students 
believe they earn it (Tsegay et al., 2022). Teachers changed their strategies to sustain a good quality education, and 
virtual learning was adopted immediately (Villarama et al., 2022; Wu et al.,2021). Transitioning to e-learning has 
increased the burden and stress on university faculty and staff, who were already struggling to juggle their 
commitments (Villarama et al., 2022; Botturi et al., 2020). With abrupt changes in how students are taught, 
“pandemic teachers” faced new obligations and working conditions. Teachers felt the pressure and psychological 
effects of these abrupt shifts as well (Villarama et al., 2023; Alvez et al., 2021). Even though herd immunity has 
been implemented, the virus is not entirely eradicated. There is a risk of contracting COVID-19 in the classroom, 
and teachers experience anxiety about infection and education. Thus, assessing the causes of teachers’ anxiety and 
devising the best methods for reducing it is a must to ensure children’s access to high-quality education. The 
global pandemic forced universities to embark on largely exploratory training immediately (Oliveira et al., 2021).  
 
This research is grounded in the conceptual underpinnings of the Job Demands-Resources (JD-R) Model. The Job 
Demands-Resources (JD-R) model is a theoretical framework used to explain the relationship between job 
characteristics and employee well-being, job satisfaction, and work engagement. Personal resources such as self-
efficacy, optimism, and resilience can help individuals cope with job demands and benefit from job resources, 
leading to higher levels of work engagement. Work engagement, in turn, can further enhance personal resources, 
creating a positive feedback loop. Further, the model suggests that job demands and resources are key factors 
affecting employee well-being and performance (Demerouti et al., 2019). This research examined how educators 
responded to global pandemic-related initiatives.  
 
Numerous studies have been initiated on education throughout the global pandemic, with teachers serving as the 
prime data of experiences and knowledge. However, only a few have considered the effects of teachers’ stress and 
anxiety levels. This study focused on practical readiness among university instructors with little or no teaching 
experience. The study also looked at how teachers perceived significant events during their initial years of 
teaching during the pandemic. The primary goal of this investigation is to (1) analyze their adjustments and 
experiences as they underwent a quick change from online to traditional learning methods and (2) to gain a deeper 
comprehension of the circumstances they have encountered, which prior studies have overlooked. 
 

2.0 Methodology 
2.1 Research Design  
A descriptive qualitative case study approach was employed, which enabled educational investigators to explore 
educational mechanisms and determine factors that affected school functions and outcomes for students and other 
educational actors. Additionally, descriptive qualitative research is a design with semi-structured interviews used 
to create questions that are more focused and relevant to the research question, developing supported 
interpretations (Olson, 2016; Saldana, 2021; Lungu, 2022). Particularly, the participants’ real-life experiences were 
considered part of the study’s analysis, in which their individual stories were imprinted. Understanding 
contemporary and complex social phenomena is one of the primary aims of case studies. Finding meaning in the 
factors influencing the participants’ dynamism during the pandemic was plausible.  
 
2.2 Research Locale and Participants 
This study was carried out at the Central Luzon State University Laboratory for Teaching and Learning-University 
Science High School (CLTL-USHS) in Science City of Muñoz, Nueva Ecija, Philippines, as it was one of the schools 
in Science City of Muñoz, Nueva Ecija that transitioned from online classes to face-to-face classes, amidst the 
pandemic. Moreover, when gathering participants, it is important to consider the participant’s observations within 
the framework of the study and notes regarding the environment in which the primary question takes place 
(Tomaszewski et al., 2020 & Asmawi et al., 2024). Thus, two (2) teachers from the CLTL-USHS participated in this 
study, who were selected purposively: (1) being newly employed at the selected educational institution during 
the COVID-19 pandemic; (2) having taught either specialist or general subjects in the first two quarters of the 
academic year 2022-2023; and (3) have transitioned from virtual to in-person teaching. Interviews were done in 
person at the participants’ respective offices. The two (2) gathered participants are the only ones eligible to join 
the study, as they are the best fit for interview and observation.  
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2.3 Research Instrument  
The instrument used was a researcher-designed with open-ended and closed-ended semi-structured interview 
guide questions that were checked and reviewed by three professionals with expertise in Social Science, 
Psychology, and Educational Research. 
 
2.4 Data Gathering Procedures 
Data was collected using a semi-structured interview. An interview guide with closed- and open-ended questions 
was used in the study to facilitate efficient and prompt data collection. Participants provided their consent for the 
interview. The field notes and audio/video recording device was used to document the process, which lasted an 
hour for each interview. 
 
2.5 Data Analysis  
Data were analyzed using a six-phase thematic analysis: (1) transcription, (2) theme development, (3) indexing, 
(4) charting, (5) mapping, and (6) interpretation of data (Labra et al., 2020 & Rajashekar et al., 2023). The responses 
in audio and video recordings documenting individual interviews were watched and listened to several times, 
while transcriptions were read several times to comprehend their varied perspectives. The interview was 
transcribed verbatim, and codes were created for the concepts pertinent to the study. Line-by-line coding was 
used to identify the thematic framework and develop the themes, which were then integrated into the 
subcategories through ongoing concept comparison, modification, and analysis. When patterns were found in 
participants’ concepts and inferences, they were compared, contrasted, and interpreted as part of the charting, 
mapping, and interpreting process. The entire response from each interviewee was included in the interview 
transcription to eliminate any ambiguity as to the purpose of the data collection (Labra et al., 2020). 
 
2.6 Ethical Consideration 
The study followed all ethical procedures prescribed by the Central Luzon State University (CLSU) Ethics 
Research Committee (ERC), with ethics approval code 2023-157 on March 14, 2023. 
 

3.0 Results and Discussion  
3.1 Coping Strategies 
Not just the students but also teachers were suffering from mental health difficulties such as depression and 
anxiety because of the pandemic. When confronted with stressful events, coping strategies are crucial in tolerating 
and diminishing negative emotions. The two respondents discussed how they coped throughout the days of 
lessons taken online.  
 
Time management 
Effective time management prevents overworking and enables you to balance your personal and professional 
responsibilities. The respondents claimed that by effectively managing their time, they could complete their tasks 
and still find time for relaxation. 
 
“I managed time by doing modules and checking outputs.” 
 
A study about the preparation, challenges, and coping mechanisms in the pre-implementation of distance learning 
in the new normal stated that teachers with established routines through habits and practices in a set timetable 
helped make the best use of their time (Santos et al., 2022; De Villa et al., 2020). 
 
Peer Mentoring 
Respondents mentioned that they greatly appreciate the support and help they got from their co-workers. The 
holistic growth and well-being of instructors are strongly supported by guidance. They also added that they felt 
excited and happy to teach their subject again face-to-face after hearing the news of blended learning. 
 
“By seeking help from my co-teachers, I managed time in doing modules and checking outputs.” 
“I was very excited because this is the first time that I am going to teach my subjects in face-to-face.” 
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Most teachers prefer to have activities to create or maintain relationships with other people (Andrade et al., 2022). 
Similarly, teachers see the assistance they may provide one another as a valuable way to stay connected (De Villa 
et al., 2020). 
 
3.2 Personal and Professional Obstacles 
In online and in-person classes, the teachers encountered numerous difficulties in their personal and professional 
lives. Their ability as teachers and students' ability to study online was questioned. 
 
Pedagogical and Instructional Challenges 
They were worried about the quality of education the students were receiving, but they were also concerned about 
how the absence of in-person instruction would affect their students’ evaluations. Teachers who participated in 
the study perceived the sudden shift to distance learning/teaching as difficult, as they or their colleagues had to 
quickly learn new technologies and adapt to the digitalization of pedagogical design. They felt guilty for not being 
able to provide the students with the education they needed because of the lack of communication and 
engagement. Modular learning also posed a struggle for them due to the difficulty in preparing learning materials. 
 
“There are other parents who say that this is the grade that was given to such and such. It is not my experience, but I am just 
sharing. Why is this person giving a grade like this when he/she did not teach? So, it is like on that particular statement; we 
are a little hurt because we do not have control over the pandemic and its effects.” 
 
The shift to remote learning has presented challenges in maintaining student engagement and motivation. 
Teachers have reported difficulties fostering community and collaboration among students and providing 
individualized support to meet their diverse learning needs (Suhardi et al., 2023; Goudeau, 2021). 
 
Work-Life Balance 
The teachers had trouble organizing and balancing their personal and professional responsibilities. They found it 
challenging to teach students in in-person and online learning environments because of their tasks. They were 
frequently less efficient because of household duties such as parental and spouse responsibilities. They were 
concerned they would not have enough time to prepare their materials and cater to their family. They even 
occasionally had to forsake some responsibilities because of conflicting schedules. The teachers were also 
concerned that their pay did not match the amount of work they were putting in and that it was insufficient. The 
transition to in-person teaching also made them question their safety and the hostile nature of their workplace. 
 
“As we already settled in CLSU village here in CLSU, during the pandemic, there were times that my two toddlers needed to 
travel to sleep because I had to work at San Jose National High School. These situations were particularly difficult for them 
because they had to come with me.” 
 
During the pandemic, employees with children have reported difficulties managing their work responsibilities 
and parenting duties. The sudden shift to remote instruction has required additional support for their children 
during the day while managing their obligations, leading to an imbalance in work and home life (Backhaus et al., 
2023). 
 
The sudden shift to remote instruction has blurred the boundaries between work and personal life for teachers, 
making it challenging to maintain a healthy work-life balance. Teachers have reported difficulty managing their 
time, with many working longer hours to compensate for the lack of in-person instruction (González-Ramírez et 
al., 2020). 
 
3.3 Advantages of Online Learning 
Teachers were obliged to conduct online classes during the pandemic for safety purposes. However, as the spread 
of COVID-19 decreased, the transition from online to face-to-face classes surfaced. Despite the sudden transition, 
teachers were able to prepare for it. However, many people now recognize the advantages of online classes, 
including convenience. According to respondents, online classes also have positive aspects. 
 
“When it comes to online classes, it is not all about negativity; there is positivity, too. Of course, that is the convenience of 
conducting online classes.” 
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“The online class is exciting, especially when it is asynchronous. I learned a lot, especially by using different applications and 
the Internet.” 
 
Everything has its advantages and disadvantages, which also applies to e-learning. Due to the global pandemic, 
teachers shifted from in-person to virtual teaching to sustain quality education (Villarama et al., 2024; Wu et al., 
2021). However, the sudden transition to e-learning has increased the burden and stress on university faculty and 
staff, who were already struggling to juggle their commitments (Botturi et al., 2020). Nevertheless, teachers 
acknowledged that learning online was more enjoyable and practical (Estrellan et al., 2021). Similarly, teachers 
experienced disadvantages during online teaching or e-learning that gave them many advantages such as (money-
saving, convenience, and flexibility). Aside from the convenience, flexibility, and cheaper cost of online teaching, 
teachers stated that it helped them boost their confidence, explore and employ novel teaching approaches 
(Villarama et al., 2024; Suhardi et al., 2023), and improve their skills as teachers by becoming more technically 
adept (Nambiar, 2020). 
 

4.0 Conclusion  
The contagious coronavirus disease 2019 (COVID-19) has impacted millions worldwide. Regulations requiring 
social separation of one to two meters are necessary to reduce the number of persons exposed (Rahayu et al., 2020). 
The closing of institutions was also affected. Learners and instructors must adapt immediately to a new modular 
setting (Rose et al., 2020). As they found themselves in a new educational environment, the shift to e-learning 
added pressure and stress on university teachers and staff, who were already struggling to combine their other 
commitments. 
 
Participants in this study expressed their thoughts as they adjusted to their new roles as online lecturers. So, while 
working in an online environment, they were concerned about their pupils’ learning efficiency. Further, they 
considered offline training more efficient than online schooling (Alcontin, 2021). Teachers also began to assess 
themselves if they were even competent in their professions. To ease these negative emotions, they sought help 
from their colleagues and stayed positive. Thus, certain discussions suggested that, while they were initially 
cautious and unsure of the approach, they gradually recognized the benefits of online education (Alnajjar et al., 
2020). 
 
With the lingering threat of COVID-19 in the classroom, teachers have demonstrated remarkable resilience and 
dedication in their return to traditional teaching methods. Though they may have been anxious about the risks 
associated with in-person instruction, their enthusiasm, and eagerness to reconnect with their students and return 
to their regular setting prevailed. Despite the ongoing challenges presented by the pandemic, teachers continue 
to play a vital role in the education and development of their students, and their commitment and passion should 
be celebrated and recognized. In navigating these uncertain times, it is important to support and appreciate the 
hard work and sacrifices of educators, who have repeatedly demonstrated their unwavering commitment to the 
success and well-being of their students. 
 
Through this research, it has been revealed that newly hired instructors have faced a multitude of challenges and 
unique pressures during the COVID-19 pandemic. In attempting to understand teachers' coping techniques, the 
researchers have gained insight into their personal experiences, finding that they have much in common with their 
teachers. However, these instructors have faced these challenges while juggling other responsibilities, such as 
household tasks, making their situation even more difficult. The findings of this research highlight the need for 
continued support and resources for educators, particularly those new to the profession and navigating 
unprecedented circumstances. 
 
The findings of this research provide valuable insight into the experiences of academic faculty members during 
the COVID-19 pandemic. However, to expand the understanding of this topic further, it is recommended that 
other scholars also delve into this field. While this study focuses on a specific institute, a larger population and 
setting could provide a broader perspective. In addition, future longitudinal studies are necessary to determine 
the long-term effects of online instruction on faculty members' professional behavior and career growth. Data 
source triangulation is also advised to ensure the validity and reliability of the data. By incorporating various data 
sources, such as time, space, and people, researchers can enhance the accuracy and comprehensiveness of their 
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findings. Ultimately, this research serves as a starting point for a larger conversation about the impact of the 
pandemic on the academic community and highlights the need for continued research and support for educators. 
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